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Freely available

• Assessment materials for primary and lower secondary 
(separately)

• Available from  https://www.ism.org/advice/ism-curriculum-for-
music/

https://www.ism.org/advice/ism-curriculum-for-music/
https://www.ism.org/advice/ism-curriculum-for-music/


What are we covering today?

• Thinking about assessment in context
• Exploring assessment in classroom musical learning
• Assessing music musically
• Planning, promoting and evidencing children and young people’s 

musical learning and development over time





The curriculum – Pollard and Triggs (2005:176)

The official curriculum ‘an explicitly stated programme of learning…’(p175)

The hidden curriculum ‘all that is learned during school activities which is not part 

of the official curriculum’ (p175)

The observed curriculum 'the curriculum that can be seen to be taking place in the 

classroom' (p176)

Curriculum-as-experienced 'parts of the curriculum, both official and hidden, which 

actually connect meaningfully with children’



Big Question 1

• What do you value in music education?

• What do your pupils value?

• What does your school ‘community’ value?



Big Question 2

• How does what is valued  in music education by you and your 
‘community’ appear in your primary music curriculum, including 
the wider school offer?



Build on what your community brings

Young people in primary school have a wealth of musical 
experiences that they gain and develop throughout their lives. 
Children starting school are full of songs, melodies, playful musical 
ideas and a curiosity about sound and music that has been 
developed through a range of mostly informal and sometimes 
formal experiences too. Young children frequently express 
preferences and opinions about music and an implicit 
understanding of music as an integral part of cultures and 
communities. Music in school has exciting opportunities to build 
upon these and for the joy that they bring to music from their lives 
outside school into the school community and classroom in 
creative, imaginative and original ways. 



Musical learning in schools is often built around five key processes as main strands, 
which are interrelated and overlapping. These are: 





A note about 
Notations





“We’ve ‘done’ 
ukulele”…

So, what does ‘progression’:

Look like? Sound like? Feel like?

What’s the key learning sought at 
each different point?













Priorities?



Big questions:

• Have you worked out your priorities for music education in the 
time available? (e.g. 15 – 30 - 60 hours per year)

• Is your curriculum coherent?
• How does your curriculum in and of itself evidence progression?
• Is curriculum planning undertaken holistically or atomistically? 



How do you plan your curriculum?

This?

Or this?



Curriculum Questions

• What do you want pupils to learn and be able to do at various 
stages in your curriculum?

• Are these defined?
• Are these related to ‘activities’ or ‘learning’? 
• How is quality expressed in these?

• How do you build your curriculum to account for pupils with 
different prior musical experiences, motivations, learning 
requirements?





Example criterion statements



Example criterion statements



Assessing Music

“To Teach is to assess”

Swanwick(1988: 149)



Curriculum 
and 

assessment 
are closely 

bound! 

Assessment begins with 
curriculum planning

Curriculum planning should 
begin with learning, not content

Assessment arrives/derives 
from this





Formative, developmental, 
feed-forward assessments

• Too often, assessment has come to mean only testing, test scores and final 
‘judgments’. We want to consider is how you can use formative strategies 
/assessment to help you in your teaching, and, importantly, to help your pupils move 
forward with their learning - in order to show impact.  

• Formative assessment, done properly, doesn’t need to involve numbers or grades, 
doesn’t involve marking learner work three times using different coloured pens each 
time, or stamping ‘verbal feedback given’ in a book; it should be about you, what you 
say to the pupils, and what they say to you and to each other. 

• Good formative assessment can be as simple as having a conversation with your 
pupils, asking questions, even playing along with them to keep them in time and 
helping them to develop the skills to play something independently without your 
scaffolding . 

• It can be all sorts of other things – the key is that it is developmental and it helps 
them – and you – recognise what they have done, what they should / could do next 
and, crucially,  how they might do this.  







Final thoughts

Music is a powerful collective and 
personal experience.  Music 
learning that creates links with 
children’s lives and enables them 
to experience quality music 
making supports schools and 
classrooms to become rich 
sources of musical and artistic 
meaning, and is an important 
source of enjoyment and 
belonging. 

Great schools are joyful and 
creative musical places where 
music is embedded throughout the 
school and its associated 
community. All those who work 
with young people, in whatever 
capacity, have the potential to 
promote positive musical learning 
and engagement within and 
beyond the classroom through 
developing sustained and effective 
curriculum, teaching and 
assessment opportunities which 
are  developmental, inspiring, 
creative and inclusive.



Freely available

• Assessment materials for primary and lower secondary 
(separately)

• Available from  https://www.ism.org/advice/ism-curriculum-for-
music/ 
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holds a PhD from the University of Surrey.
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investigating the teaching, learning and assessment of 
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assessment and is the author of ten books, including 
‘Assessment in Music Education’ published by Oxford 
University Press. He has written and published numerous 
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papers on a range of aspects of teaching and learning. He 
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